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: ) - A procedure for implementing a 24-day intensive
‘language course that involves eight thematic lesson plans-uses a
3-day cycle of instruction based. on the Lozanov method. The classroom

» is organized to be as free as possible from typical classroom

. associations, using chairs in a semi-circle without tables or desks.

- The first 3 days are structured to avoid any stressful or outwardly
embarrassing situations for‘the students, and are entirely oral,

. without -any written text. For each of the eight, lessons, the first
day's task is getting acquainted. The first presentation of new
material is followed by a break, during which the teacher assigns .
character names and new seating to the students, who never return to. »
_théir own names. The remainder of the day is spent in holistic
processing of the material. Speaking, when required, is ‘ione as a -
.group and not individually. The primary goal of the second day is to
reinforce and activize the first lesson's material, including
detection of stresses picked up by students, articulatory exercises,
lexical and grammatical'rejnfo:cement, and singing.- The third day

brings the highest student participation level, moving from the first ,

" day's holistic processing and the second day's mixed processing to ’

the final day's highly analytic and cognitive processing. On this
day, the theme characters, are adapted to other situations outside. the
text, a departure from the Lozanov method. Use of the Lozanov method
%n t?e Soviet Union in the last 5 years has been highly successful.
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' ‘aﬂ.er only one rnadmg. Lozanov and saveral of his oolluguns in othor Euurn Europnn‘ _

-

_In 1974, following the first international conferance of the Suggestology Ressarch
Center held in Sofia, Bulgaria, GeorgiJ Lozanov outlined the method and results of a
one-month course of foreign- language instruotion which ha had duignld and oonduotod
at the State University in Sofia. A synopsis of his results raads as follows

In a course of suggestopaedic instruction, lasting 24 days, with
four one-hour lessons given. sach day, and no outside work
or study of the material assigned, the following results au
obtained as a standard:

1, assimilation of more than 90% of the 2000 lexical items .
included in the course; S ' :
2. of this_lexicon, over 40% is used actively and fluantly in
everyday.glonversation with the remammg vooabulary achve
at the tr&nslation level;

3, the students speak thhm the framework of the whole
essential’ grammar;

4, any text can be read with the aid of a ‘dictionary;

5. the students can write, although some mistakes are made; .
6. the students make some mistakes in speaking, but
communication is not impeded; .
1. pronunciation is satisfactory with rare phonemic mistakes;

8. students are eager to speak_with nativa speakers of thl
language studisd;

9. students are sager to pursuo further study of the lamluagl. ’

+

Based on such claims, Lozanov and his method became the central foous of clucusnons :
of language-teachmg methodolagy, and much attention was drawn to the study and =’
implemnntahon of the Lozanov method in foreign-language classroom ovorywhon. Indnd,- | |
the very notion that a forngn language could be mastemd m the course of a faw wnks.
rather than sevaral yurs charged the 1971 Sofia conf?lncn and the pubhcations which
followed with a unique quality of smntionalism.

- Professor Lozanov,a psychologist by tnimng, actually bnoame murnud in the
sc1ence of mind. hberation and control in the 1960%s while unarching tochmquos of hypnosis _ :
and the rehgwus yogis and gurus of Eutorn cultuﬂs. Much scholarly att’muun --_ B
particularly in the Eastem bloc countries — was givm at tbat um to the "book-ploplo"_ Lo
who could rcciu by memory nvnral-thousand-word pasngu: from vanous nligious uxts;

N 2 . u . - R

il.tmmw, G. Sn“estolon and Outlines of Su“ostonedz, Gor;%hfj" Bgnch, New York 1978. pp. 321-322.
Nmka i lsknstva, Sofia, Bulgari

This edition is a uvised and updmd tnnshtton of Lmnw’s Sn ut loxi;
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e
countries and the Soviet Union believed that the application of certain mind liberation
and suuonticn techniquas cmploycd by soms Eastern mlillons coyld be modifiod and adapted
to a more universal applicaticn in teaching in gnmul and to forsign-language teaching
mlspooific. Thus, in 1966, he and othar scientists and pedagogues formed the Suggestology
Research Center in'Sofia'to research and experiment with just such possibilities. The

" Canter askad for the cooperation and collaboration of other countm’cs, appealing
anculﬂrly to '.k. West, whera ongoing neurolinguistio ressarch seamed ¢0 oﬂ‘cr a vnluablo
physiolopcal link with the psychologxcal tenets of suggostopudia. Countriu such as the
United States, Canada, Sweden, and France participatld in the exchange of data with
the Eastern Bloc cquntries. The climax of this cooperation came in 1975 at the Los Antolu-
Washmgton, D.C. confersnces on suggestopaedic mstrucnon at which major nlurolinguistic
fmdmgs in the United Statss gave much support tp the mothodological thnoms of Euurn
Europe and much of this methodological material of the Eastcrn Bloc was nudc nvailablo
to the West for the first time in translation,. ¥

-

The contnbutions of the United Statas at this conhuncn centered on the
neurolmguxstic works of such. researchers as Erid Lcnmbcrt and Suphm Krashm, who
[ . demonsirated the importancn of cersbral lat!uliution in. child and adult languau :
A acquisition. Briefly statod, this-research contars around the physiological chan;n which”
take place in the brain between bxrth and puberty. The most important of these changu
s lateralization, or divin?n of the brain mto two npauu hmisphons which proonr
mformahon in two mhorently dxfferﬂnt. ways. T :

- In chﬂdnn, varxous stimuh are procpsnd and ucordcd cqually well by both _

- hemispheres of the brain, vuth sonu of the procassing. .of hrst language occurring in
a holistic, or natural, mode, and othor mformauon baing proouucl analyuully, hovovcr, ‘
. because both right and left hemispheres of the brain’ process simuuameously, thlu is -
< often no correlation between what .s'hauld bl‘/ mlytically‘ procusod maurul--such as

. lexicon and syntax, and what thould be proccssed hohstically--such as phonntics and’
peech euquette. Thm, somotime bttwaen the agos of‘ two and’ ‘twelve ynrsZ, ‘a lhll‘p

. . o

o -
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physiologioally-based ohange "ooou'u in the brain whioh allocates specific prooassing tasks
to saoh l'i'ml:phori. By means of the norpill oallosum, a narve bundle batwean the right '
and left hemisphares of tha brain, stimuli are procnsnd sither holistically in tha right
hemisphere or analytically in the laft. Binca tha prlnnipal lan;uuc-prouusin; araas in
an adult--Bruoa's and Wernicke's areas--are both located in the left hhlmhwn of the L
braln, the assumption was that adults must process language analytically and, thcnfor‘o,

. an analyuoal approaoch to langr{an learning must bc the mostepffeotive. Dichotic lm.ming T
tests of llngulsuc material bora out this hypothens to a large dagrae. Bimply stated,

" the dichotic listening test lnvolvn the simultaneous’ prnuntauon of pms of diffarent
linguistic units--such as phmmms, syllables, or words--to each a&r. For ‘example, the .
paruclpant might°hear a series of thres monosyllabic words (such as “house,” “blue,”
and “run™ in his right ear, while slmultlmously hcarlng thrae ddfhunt monosyllablo |
words (“book, » wgall,” and “blg,"‘ for mstanco) in his left ear. The partiolpmt is than
- asked for inmediate ucall of these items, Whan faced with nmultamously producld lin;ulstlc
stimuli to both sars, the vast maaBrity of ‘adults uccll the mformatmn pnuntod to'_ |

o the right ear with much grent‘or ease and accuuoy3 'rh. nght, sar is, of courn, diuouy. _
“connected” to thn laft hamisg heu llngulu-procunng hoxllt.ins. Stimuli nnsmtod to-
" the left- ear would, of course, 1s0 ruoh the left hemisphere langualp mnur, bui. only
after being re-routed through' tho corpus callosum from the right to tha left hmi!phor!. _
The overwhelming right-ear domlnanoe of adult languagc lurnars poud a mmous'
-theoretical threat to the propomnts of audlo-lingual lnd audlo-vuual methods, which -
try to simulate closely a ﬁrst-language acquisition envu‘onment for adult Mngulgg__
learners,. since dichotic. llstmlng tasks domonstutod a strong lmlyuoll dontmncc sin
. the paruqmants. i : : a " I :

2The argumnts concernmg the age at whlch coubnl htenliutioﬁ ocours m nany and varitd. The c@tulg T
issue in these arguments centers on a: ‘notion of wlut l.ennmrg oalls ay"critlcal pcricé” for first-la guage.
acqnintwn, which utablishu,‘clubnl latcnliutmn 2 pnbcrty_.ssUhul"' his poin ‘
presents a counter, case for m rl etion ’
see Lcnncbcrg, Toun
c:rebnl Domnaq :

D.C.: Gwrutwn,~ 1975,
Langnage Acquisition Be
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'Howavar, vhila many neurolinguists were quiok to agrae with the advooation of a-
more cognitive structurally-based language oourse, colleagues of Lozanov viewad the
nnurolinluisuo data as striking evidence in support of the suggestopaedic methodology.
His supporters oontended that first language aoquisition prooeads so nfhotivny and
af ficiantly beoause both hemispherus work in tandem, without the oompotition which ooours'
.after cerebral lateralization, Rather than dovnlop A methodology which oaters to the
analytic mode--avan if that !hould provq to hl mord ‘affective and efficient than direoting
" language informltion to the holistio modo--wouldn't the most ofhothn mthodology
incorporate the proousing of both hemispharas simultmenusly? That is, the holistio mode
of the brain could somehow be aotivoly engaged during the highly analytio procass of
language learning for adults. On this note, the Amqrioan-bnld conference on thl
suuostopndio method ‘ended in 1975, leaving Wutorn mothodologists in partioular optimistio
and eager to nxporimmt. with the Lozanov method in their classrooms. But, ironiollly,
it was in 1975, that both thc Saviet Union and Buluria, who hld bnn nxtmsivcly ulting
the Lozanov method in forugn languan olnsn for the last five ynn, blgm \'indmg

unilateral fault with thc mcthod and qu disbandin: suuntopndio programl nurly ’

as-quickly as they were ornted in ‘1974, Whiln Amerioans were only. bqinning to rud
the newly-translatod litcratun of tho past five years, the Euum Europnn snhollrs
were’ alrndy critioally raevaluating the Lozanov luthod. 'I'ho problms with tbe Mthod
bl!lﬂ to be detected in a sysumltm and, in. ntrnspoct, quitc pudictublm order: h his "
own synthesis of" thc nsults of the first. suuntopudil oluus in 1971. Lezamov hmwu‘

alluded to the mistakes made in bot.h written and spokm llnguagc. It lam becane appaunt :

that the vast madority of thesa. mistaku vlro gummltdoﬂly-blnd and vnry e!iffioult

- ‘o coruot within the fumcvork of tho Lozanov mothod which- shuns direct md pragmatio
_ grammatical oxplanations. Also, and porhlps more semous, tho utn of language lass for

. students who did ‘hoi. oontinuc lmguuo study olouly parallolld the locnleratcd aoqulsitxon

rate. While: a student who had had. one yur of systematio instruotion in a forugn languagn : ‘_ {

might n‘hm a quartcr of tho matorul lftnr a year, thc Lozanov pupil would utlin
little or no matqrial. Again, llck of Iny sohd’gummlticll blse sumd to be uspomiblc
for this scr:ous shortoomng of‘ tho suggostopudxc mthod. : e ﬁ, EEMENE

°

v
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_at Mosoow State University saw the neuro- and pl&oholinguutib bases in the method~
~partioularly in tha realm of developing oral skills-~and felt it needed serious reworking,
but certainly not abandonment, Galina Kitajgo skaja, a foreign-language sp.oialist‘ at
Moscow State Uni‘}uniw, ‘bagan rasearching and developing a mgthod which would
inoorponh both the positive psyoholo]ioal qualities and intansive natura of the Lozanov
method md the structural ;ummatioal infomation of cognitive code nethods, She and
her Soviet: and East European oollugun dubbed this compromise mathod the "Intensive
Methdd™ (mtmcwnw metod) and bagan working on teach. mtorials for a univorsity-
lavel Fronoh class at Moscow State Univarsity. - i

-

These materials have been in use in Moscow and other Soviet bloo countrin for
the last five years, and the rasults have been quite promising, if not ixccllcnt, even
. in comparisan to Lozanov’s own impressive results in 1971, This Intensive Mothod maintains
and reinforces three essential tenets of Lozanov’s earlier suggestopaedio method: 1) the
mthods of stimulation and aot.wization of the material, 2) the use of ritual, and 3 the
organizahon of a micro-chmato withm the group, Each of these three faotors, of oourn, .
incorporate. ' even more spwifw parallais with the Lozanov mfhod, which are disoussed
‘belaw. The most radical departures from the Lozanov method which are esnntial to the
Intensiva Mathod aro: 1) an assumad basic familianty with the fnnign languagn from the
point of view cf yrawmmar, a course of prepauﬁon which might rescmhle a university- ’
level reading courve, and ) grammatical/syntactio nmforcomnts throu'hout tho courn.
The prxmary goals of the nurunt Intensive Mothod, as tha title huuosts, are to tnoh
) active vonversational skills 'in the foreigr: lmguan within the realm of nlnctod thomtins
. and to qmckly and afhotwoly dlvolop the icarner’s broador skills of spnking and listoning.

Curuntly, tho Intmsivn anoh courn is in activo un at tho Univorsity m Mosoow, :

»an mtnnsive Russian course for forngmrs‘ was prepaud in 1980 for un at the Pushkin"".j

Instituto for the Study of Russian in Moscow, and an 1ntonsivo En'lish courn is ourrlntly'.v' |
-being desigmd, also fnr uso at the university llVll. Unfort.unauly thue English-lan;uaga ‘ :

. materuls are still bnng phpaud and tutod and will not bo avaﬁabll in printod foru"

5

B .‘4ﬂus particuhr ut constitutu the’ nost conpu"'l' sackage of Intensiv
in the-Vest. Published by Russian Lacgnn Publi i
by T.K. Kirsh, N.G. Krylova, and LV, '




~ Cieru-b-

until 19885, ) ‘ *

As the organization of a mioro-olimate in‘the group using the Intensive Mathod
is essantial Lo its suconss, the classroom itself, class struoture, and inherent organization
of tha first three days of olass are of utmost importanos, To bagin with, the classroom
itself nust faoilitate. i.he funotioning of the Intensive HMethod along the lines of
_suggestopaedia. The etmolphere of the olassroom does, by its nature, remein somewhat
official, but should be as fred as possible from any typioally “olassroom” nlooieuom.
For exemple, sinoe the goels gf the Intensive Method involve primerily the davelopmant
_of oral and’ listening skilll, desks or tables in the olassroom are superfluous sinoe writing
is not an aotive component oﬁﬂthe olass. The ohairs for both students and instruotor
should be full and oomi‘orteble as partiocipants in the program may have to sit‘ for ralatively
long periods. Thay are -arranged in a semi-oirole with the instruotor seated front and
oenter, although at least half of hi:/her time will be spent moving about the room. Next
to the instructor’s oheir is a oontrol panal i‘rom which teped axenoises, musio, visuel
aid materials and room lighting oan be easily and unobtrusively ‘oontrollad. The ecidition ‘
of non-essential furniture items such as ruls, pioturss, and ornementel items is reoommended
to. i‘urther emphasize the non—standar& olessroom sett.ing.

-

Onoe the olassroom hal been: prepnreo,. the orgenizetion of the first leuon begins.
The kdy first three days provide the psyohologioal end struotural basis on whioh the -
remainder of Lhé course is built--namely; the oomplete evoidenoe of any. streni‘ul or

' outwardly embarrassing situations for the students during the oourse of instruotion. .

Therei‘ore, the first three days of class are entirely orel, without‘ any written texts for
the students. This prooedure is’ designed to aooustom the student to the unique operat‘ion,
of the Intensive Method to build quiokly and efi‘eotively solid orel skills in the foreign
.languege without saorii‘ioing essential grammatioal reini‘oroements. The entire twenty—i‘our

.

~As-with lny methodology, the i‘irst day of.. olass is 1nstrumentel in estebh:hin; the:,“;‘

day course is built on a three-dey leuon plln oyole,

} ) ‘ . ,FirstDeyoi‘Class

tone and, to an enormous extent, determining the suooess oi‘ the oourse as a whole. Studentf:

‘{eacher relationships are esteblished, group dynamios are i‘ormuleted, -and in. generel the

class seltles into a regime early on the i‘irst day. However, as in the Lozanov method,’nff’_
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tha Intansive Mltho&:dnmnds that avan more atiention be plid to the first day of class,
as vhe atmosphere astablished on Day Ona is oruoial {0 the ultimate effectivanass of the.
psyohalogioal bases of thy various mmm presantations and exarcises. This requires
axtramely careful pupnrf&on on the pm. of the 'tuohlr. who must aven promote a healthy
outward appearancs that reflepts his positive amtudn (f not actual allegianow to thase
lassons and the method.3 Evarything about the teacher must uﬂoot thu positivism, from
the clothes he wears to tha tone of voios with whioh he rirst addrum tha class, Each
inhnsivo olan consi#ts of alaven students and one instructor. Before the first olnn uuion.
each studant takes a brief shori-answar test to dnuminn his basic laval tn tha foraign
lan;uagc, basad on this evaluation, studmu are groupod aooording b prof!oionoy. The
students then meet with thair instructor to disouss the format and goals of the course,
In many ways the c.':xnaf of 4 typioal olassroom setting or learning situation may be -
more of a shock than its pnnnou, thnrcfou, some oxplanation of the mathodology is
' neocessary to facilitate a positivn class mood on the first day. . N

Each of the eight lessons of an Intansive course is tl’flmatio, lasting for three days.
The theme of the first lasson is “Getling Aoquaintcd." From the first meeting on thc

" first day the instruotor primarily uses tha foreign languagc in the classroom, dopmding

, upon the language lnpvcl of the students, All tumlation into the mtivc language is providnd
in parallel format by means of recordad lessons or in thn form oi‘ writtan texts whioh
thc students uocivc after thc initial thrn-day oyolc. Thc instructor buim the first
presentation of the new matarial with simple impdrativc oomnds, “Listen,” "Listen and .’

reput, eto. Hc then turns on audio cquipmmt whioh has bnn set up in advance, and

‘ plays a uoording of the first uxt. The students thnn simply lisun to thn text ‘and
a simultaneous litcrll translation wjthout any visual referant such as a printcd tcxt

.or—-at this first mnting--vidco source. (Visual support is® addnd in latcr lessons as disousud

below.) This reading and translation luts approximauly thirty. minutu. During this tim o

the instructor studies the studmts oarnfully in order to assi‘n oha‘raotcr rolu whiohv :
will become thc %udents’ llter-qos for the duution of thc Inunsivc course. Although,.f i
of oourse, it is not esscntill to matoh phy;ioal oharaotcrutics olosely, a gcm'al,’j."

PO

A

sromﬂcctive inplucntat:on of . tlu snnutopudw tcchniqncs uhioh are at. tlu basis of tlu lntumvc
" Method, this point must not be takcn hghtly. l‘or a more. detalud discnssion of instrnctor s prutin, sn
N P 334 of Lounov (1978). : : : _
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ourruponqlnu of "m and sex of the studants tq thosa of the charaotary in tha taxts
is baneficial, At tha and of the first presentation of the material, the instructor announces
a five-minute break during whiuh the instructor tags the students® chairs with character
names, When the students return to the classroom, the instruotor seats the students in
tha naw order, and bagins the ritual of addrassing them by their character. names and
navar anin by their reaal names, , "

v

'l'hn seoond prasentation of the mnnrinl and the oreation oi‘ the mioro-olimate in .
the group. The instructor ulus ovar as tha aouvo component in the group and allows
the studants to participate pauivnly, moouu:ing holistic procassing of various linguistio '
elamdnts in the presentation. The instructor introduces himself in the foreign language

~ using the same dialogue formulas from the initial recorded prasentation of the material,
He then stands next to the first student in the semi-cirolq and addresses him individunlW,
astablishing direct ays-contact and asks him what his name is, If the student bagins’

- to answar, the leader quiokly gnturn for sllmoj He then stands behind the studmt’s
chair and answers for thas student, in a voice slightly dm‘cnnt from his’ nwn, again
using material from the earlier recordad text. The ins\,ruotov then faces the student and
asks for furi.hcr biographical information from tha taxt: "And whare do you work?" He
once more movn behind the :tudent's chair and answars for thg si.u"thQi.. In this way,
i.ho msi.ructor works i.hrough the entire text, playing the roles of’ all slivan students
while maintaining slight characterization variations and diM‘crmt gui.urn for each. Like
the first presentation of this material, the second takss lbout thirty minutes. It is
imporu.ant that the students undnrsund to whom each si.ai.mmi. is direoud during this
second presmi,ai.ion of the text material,

- In each lesson a themltically-relaud song is incorporated into the text materiali

" ‘Sinte the students will tend to be npicially shy or rinrvod on the first day, it is
important that the insi.ruci.or rully pnrforrn on the firsi. day when the time for thc
‘text song arrives, even if that means:a woll-intoni.iomd solo pcrfomanci. Pollowing tha

'song, the insi.ructor then finishes wii.h the phrase "blill, now we know each- othor."‘A”"’
ten mmute brnk follows,. dumng which the- instruci.or placu aards wxi.h the nami, addnss,
age, and profession of each studint on his Ohlil‘, which he will thcn wnr throughout
A thi coursa of instruation. At thi md of thn brnk the insi.ruct.or pnrf‘orms a. i‘ast-pamd

listen-and-repeat rnteration of key phrans in thn i.ext materials, during the i.hlm topic
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ot pnnoml mwﬂduouom. sach nudnnt wpnunud 11 thn nnun olags and the olul
rnpuu toj'ethar these tntrqduuunnl. Blgnmnmly. thu is aownuy tha first btmc the
"students have had to lpuk. and {4-is as a lrnup. nnt {ndividually, nntn Mnfnrotm
the absanos qf sirassful situations in Ahe nuumam. The obJjaot is to immersethe -wmnu
in the oral mode. llnwly 50 that ummru anel lpukin', tn thn-fnul‘n language blitm

¢

to come naturally: s, - : Co
Phymul aokivity is numhl to fight ogf ‘the fatigue whloh naturally accompanies X
four houn of olass time, Tharefors, danos md/or oalisthanios is a regular part of avary B
dmy ‘lasson, On the first day, danoing follows, thn tan=minute repatition drill, 'rhc leadat
danoes along, basoming an axtansion of the group--l member rather than an. nuuidng
This aotivity lasts about five minutes and is followed by the fina! <inging of’ uu lagson
songs This um. howavar, the song is performad with qplomn guiurn.,py thn mltruotor
contours. Onon the gesturas have bean ut.lblishcd for any Iivon song, thay should be
ropntod id-nuoally with each pnrformnco of that lon; in futuu lassons, .
The first day oontinuu with an intonational ruding of “!.hn tht. This aotivity is,
an extremely important component of the holistio proonuinl of thn material and can
be performed in two ways. In the first method,: a whilpnnd tnn!lation in thn native
language puoldog Lthe rebitation of saoh phun from- the taxt to be intonad. Suoh &
technique is asnoillly halpful for lower leval gro wpioh are:only minimally pnpaud
for immersion work in the foreign langu“o. For. nxlmph, “lwhisper] Hello, my name is-
Lisa, My last name is Cholte. I am the group leader,” Thqn, thi‘nml‘ material is upntod
in the fouign lmguuo thru times, onoe at a whispgr, onon nnmllly, and onoo at a
‘near shout. The second method is conduoted in thi same manmr, only without tha whilpoud
translation, In any case the studmts are asked to ropnt silontly thl last phrau uttered -
by the instruotor during the paun between intoned phuns. ’l‘hp intomtioml rnding"
lasts thirty minutes and is follovud by a ten minutae hrnk. Aﬂ.cr the hrnk tho fiml‘i
~ series of exnroins or "cool-down” bcgim. Thnn are yoga—stylg ulaxingllibnuting oxoroim =
' vrathnr than physioally oxorting oms and are dongmd t.u roliovo my tmlion or hugud
.so that the studmts will ba oomplouly Noeptive for tho finpl phnuu:{ tho first dayi_‘
g, -which m{;tuizu tho suuutjvo quotimt of this method, : : LT

“ N . Py . R‘. .
. . . R

5




Qarza~i0~

.

'The final activity is the conoert session. Aftar the relaxing méﬂlﬁi the students. /
are instructed to sit in their chairs as oomrorubly as possible, to lat thamsalvas feal
rmmd and unrestriotad, The teacher sits as wall and tha concert session Iminu- Classical
muno that is nov)\md relaxing is suggestad for thase sapsionsd After about ten minutes
to relax, the instruator lowars the volume and bagins to read the taxt lesson in the
foraign language whila-the conoart cantinues, Here, a8 in the tnwnlttonnl reading, &
whupor translation may be uud. The reading in tha fomln llnsuuc should.cerrespond ol
in tonlmy and emotional pitoh to the music so that they do not detraot from sach

_ ather. The psychologioal basis hera, of oourse, is to merge the holistic prooassing of the
musio with the annlyun. proonmnl of the llxtuon and syntax of the sentanoes of. the
text in an inobtrusive and. hopafully, natural ww. After the last reading of he text,
the olassical mupio fades’ uf..h an brighter liveliar musio (pnrhapl bnréqun‘{npx aces tho
more relaxing ?llmonl mu {o. The volume tnoruﬁn. the u'hu in the classroom - nom up
~-and the class is dismissed withdut any homawork assigned, w

w

¥
\ +

. Baodnd Day of Class R ’f“
The primarv goal of. thc second day of class is tor infor:gd nnd aqtivm tﬁn thql ;.
~of the first lesson. The first step to thu end u yat \pnothw rumnl of tlm mt. &m
on an extremaly emotional lavel-~sven f‘or impln taxt such as gatting: loquutnud--uaing
many gestures and ohanges in voide to?ué/u‘ instruotor shcmld now ohpok tp san how
wall hc did in nsigning roles to the studmts. Any: dxsumhotion or unhlppinm oan
*be detected during this, ‘reading session. A last minutc ohlngc of roles is ltill pumblo
ai this time. The ruding of . the text is followed by two or thuq minutes of dmoml
iooompanicd by: the limultlncqus repatition of a few key phrnn from thl taxt riputld
in chorus dring thd dance. - o : - W oo é;."" :
Following thc dance, the leader hands out small pookct mirrors to tha: It“dlntlr
o Th;s phan in the Intensive language training is an lrtioulatory axercise lnd the l(nll "
- miprors are uun‘l‘hl nquipmnt. Binoc phonctio and pron'unoiluon tuinin( is 1nhcrcﬁt

pied

.i‘v'

, ' - - 7
, ‘Lozanov and ﬁllw runrchor E. Gatwa oonductﬁ uxtonsivu nmroh in nlootin: pims of lusic whmg
are- upecigly well~suited for the concert p asi of suuuiopudic fmign-hnguuo inmuotion. Su Eonnow
" (1978), pp. 270-271 for a dmilcd list of rec gmue tndations. SR
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in thl Intmnvc Mcthod, the artioulatary exercise providu two benafits: 1) bottcr R
facilitation of pmnuneuuon by imitatic of new forfign sounds, and 2) the universal ...
relaase, from mbarunmnt which M‘ton accompanies phongtio nxmaisn. since qvoryonr' '
-ineludint the imtruntar«pnﬂ‘ams tho axercises tagether. Specific axercises include
nxtnndmi the tanme as far out and down as possibln, cxaaoutld hp roundint Pollovud‘ o
by caﬂgnutud smiling, ete. . - - S

\ ' .
Ahngrtieulatnry qxnrcuu prapare thn studmt fnr the next phan of wnrk. oral" :

\ pmdueuon of the text. This phase of training is an -kg,nmly demanding md moumq L
\nthmng form of work for both students and leader iQd must be closely monitond";‘ :
by the imtrueter s0 as not to nﬁhmﬂ all g,artieipants tob early in the aauia’ This
will be the first timi ‘the tudmu mtually tpuk iﬂdiwriduaﬂy,ifﬂllavl}u a um ﬂﬂd‘,

ta nntire phﬂns, Mom mon !
Depmdmg upon the tnxt, this

‘o Gilufh , éﬁﬁi o-gituations from Lhe
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After the laxical and gumma:?l nin?oroomnt, a song session finishes the day.
The second day ends with an optional assignment to listen to-a recording of the text
at home. ' | ' -

Third Day of Class )

The third day brings the full cyolo of the first lesson to a close. On nch t.hird '
day, the student participation is at its highest lcvnl, again ‘demonstrating tho move fmm
puuly holistic processing of the material as on the. first day, to a mix on the smnd.
day, and finally to highly analyt.io and‘cognitivo on t.ho third day. During this clns
session, the students ara ukod to activize througlﬁxngc t.ho loxioan, synux, phnnotic:,f :
and semantic ranges which t.hoy hivn been studying t.hrou(h t.ho t.oxt.. This is aooonpluhld :
ihraugh a variety of oxoroins. Fiut., the students are nkod lctuaily to p ‘ Vi
text thmulvu in their own rolu, aa, uuing one anothor n aowal pnnom,

‘coruatlv, or the ukiru of a qum.ian vhiah includn the eurmt'{'anrin it.s m ure,
In m.hcr qan, ”thc st.udmt should upnt t.hu rarm aarrcctly. Brnks should bu

1d¢nt.it.iu, ¢t.c. This exercise ahloks he s . « Aster
complouly the toxt. by earuoting hln infurmt.ion. A nrm af oalisthmics, dm‘
‘song concludes the third day and conplates a lesson,
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The beginningbf the fourth day signals the‘ l;ogi'nning of a new lesson, theme, and
text. In the oase of the initial lesson only, the fourth day also signals the distribution
to the students for the first time of any kind of written text. On the first fourth
day, the text to themes one and two are given out, vith a new text issued each fourth

day thareafter, The texts are in the form of small newspapers or booklots dasigned in -

a fashion whioh compllmntr the entire intensive method. The text is bilingual with dual-

oolummd @unslations and is supplemented with visual aids suoh as maps, photos, lnd
. short scenarios from the text. In addition, there are short gumnar uouons whloh are
mcorpoutod as part of the text, and not as separate assignnmts, as wtll as phomtic
mformation presented in a mnemonic hshmn, paralleling the work with songs and: guturu.

Beginning with week two, thn texts are used tagnthor with the reoordcd murials whomvw :

the student wishes to work outside of class on the text. Thay are not used during thoyr
various textual pnuntatmns in class. The three day cycln will uput itnlf eight timu :

in twenty-four days. covering u(ht thoms,, situations, lnd toxts.

Curuntly, the results ovor the lnt five ynrs of 'usmg tho lnten:wn Fpunch and s -

thrn years of using Intmnvo Russiln coursu in tho Soviot, Union hIVl bun oxtn,

mcauuging. Students enter the course vnth a mmiml knovlngo of tho targot lmgmgo_j .

grammar and leave the om-month intmsivo cnurn abli to ocnv.rn qmu fmly i
‘laniguage and w1th listming compnhmsion at a lcvol which Illows them to t‘lkd
courus given in that llngulgo at the. univorsity lowl. As with tugnstop

enthusiasm and desiré to sontinue studying the lan;uuo are puvalmt and “thnu is a

'olyi’

deep genuine desire to keep in contact vnth the othcr persons in tho study group. Tho ‘
‘inclusion of gummltioll Ind phomtic natorills, and language trlinin( outsidn tho mpl :

of the textual dulogun seams to have inurccpud tho prohlm of the Lozlnov mthod s

in ttrms of short-term ﬂtontmn oi‘ the fauign llngulgl lnltorial. :

-7 Allin Ill, the ..ntonsiw Mnthod ums to inoorpouu ofhotivo lnd oM‘icilnt pucuul y
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scope of the psychologmal and mothodologmll tenats of thl Intmsivo Mothod. For this
reason, courses usmg the Intensive Method have been supplied with copiously dltailcd
teachers’ guides which meticulously outline svery detail of the threa-day cycles. Sncond, ’ ”
another problom—-plrtxcularly in the .Soviet Union--involves the technical base nndcd : '-
to run the program smomnly. Special clnsroom, furnishings, sterao and video equipment,
11ght1ng, all with remota conirol are ess:;; tial—-lnd costly. - '

But for American foreign langulgo teachers larger philosophical questions rmnin ‘ ’
te be answered: Is the Intcnswe Method suitable for American classroous, or mora. Iccuutcly, f‘ ’
for Amgrican students? Would such a method be regarded only asa kind of mind-controlv‘ oo
with no place ‘within the educational systm‘? For the Soviets, the mthod is. locoptablc,"b. ,: ;

. since tnching methods and imoral/ethical concerns for studonts rlnly ovorllp. Hon in ';1
the United Statu, however, a point of contontion with nrly cducltioml oxpcrimnts )
suggestopaedia involved preciuly ..his quution.'lhny proponents of the' Lozlnov _mthod": E
were also propomnts of positivc mind control and group dymmics movmmts_wbiéh
popular throughaut the 1970’:. Su“ntopndic eaniaties \uu organizld duriﬁg this

in the U.S. which togothor with othor orglniuuom w tnd tho bnncfits of

viable results deservas our attention and considoution. Tho Intennvc Mothod coruinl
"fills this qualification. '




